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Abstract 
This paper intends to identify the relationship between emotional intelligence, the general expectancy for success, and wellbeing. 
The main goal is to find out if there is a correlation between emotional intelligence and wellbeing on the one hand, and between 
general expectancy for success and wellbeing on the other hand. We try to figure out what variable is a better predictor for 
wellbeing. The sample of our study comprised 307 subjects, adults, with different ages, and belonging both to rural and urban 
area, teachers and people with different professions. The instruments used are The 33-items questionnaire for measurement of the 
emotional intelligence, Ryff Wellbeing Scale and Generalized Expectancy for Success Scale. 
The results indicate the differences in terms of environment and in terms of profession. The results show an image regarding the 
relationship between emotional intelligence, generalized expectancy for success and wellbeing and could be useful in developing 
strategies for enhancing wellbeing. 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Education and Research Center. 
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1. Introduction  
Wellbeing is defined as a person’s cognitive and affective evaluations on his or her life. (Diener, Lucas, Oishi, 
2005, p.63) These evaluations include emotional reactions to events as well as cognitive judgments of satisfaction 
and fulfillment. Well-being is a dynamic concept that includes subjective, social, and psychological dimensions as 
well as health-related behaviours (Ryff,2005) Another conception upon wellbeing is developed through a social 
perspective ‘wellbeing is a state of being with others, where human needs are met, where one can act meaningfully 
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to pursue ones goals, and where one enjoys a satisfactory quality of life’ (WeD, 2007). 
Emotional intelligence seems to be a much known concept, more and more subject of researches, almost a zeitgeist. 
The emotional intelligence is better known as a useful tool for improving the quality of life and the people 
performance within work. Teachers, as professionals who work within human development area, being responsible 
for the becoming of many generations of children, need to demonstrate real emotional qualities which could enable 
them for a better performing. 
There are many conceptualization within the literature, the emotional intelligence viewed as intelligence (it 
describes an emotional general aptitude so it can be conceived as an  equivalent intelligence quotient) (the model of 
Mayer &Salovey; Salovey & Sluyter, 1997); the emotional intelligence viewed as a trait (Petrides, & Furnham, 
2001) (it offers a better understanding for the way the person filters and directs the emotional aptitudes); the 
emotional intelligence as a sum of learned competences (it allows the examination of the adjustment way of the 
person and it can be seen as a performance) (the Bar-On model) (Bar-On, 2000). It is emphasized that the trait 
emotional intelligence differs from the emotional intelligence ability and the differences are based on the 
measurement way (Perez, Petrides, & Furnham, 2005) (the former construct comprises behavioral dispositions 
linked to the emotions and self-perceived abilities which are measured through self-report and the last is defined 
through the cognitive abilities related to the emotions which are measured through maximum-performance tests). 
Generalized expectancy for success is a construct related to the achievement behavior and define a motivational 
resort for development. 
2. Method  
2.1. The purpose of the study 
The aim of the study is to find out the existing relation between the wellbeing and emotional intelligence, 
between wellbeing and generalized expectancy for success, and to find out in what extent the two variable s predict 
the wellbeing. 
The main objectives are as follows: identifying the differences between wellbeing, emotional intelligence and 
generalized expectancy for success of the participants in terms of gender, environment and type of profession; 
establishing the correlation between the three variables: wellbeing, emotional intelligence and generalized 
expectancy for success; establishing the predictors for wellbeing in terms of emotional intelligence and generalized 
expectancy for success. 
2.2. The participants 
The sample comprised 307 adults from the north-east of Romania. In terms of gender 41% were male and 59% 
were female; in terms of environment 37.5% were from urban area and 62.5% were from rural area; the  mean age is 
39.15 years; in terms of profession 55% were teachers and 45% had different other professions. 
2.3. The instruments 
The 33-item emotional intelligence scale is developed by Nicola Schutte, Malouff, Lena Hall, Donald Haggerty, 
Joan Cooper, Charles, Golden, Dornheim (1998) as a measure of emotional intelligence based on the model of 
emotional intelligence developed by Salovey and Mayer. It has 33 items and investigates the emotional intelligence 
from the four perspectives: mood regulation, appraisal of emotion, utilization of emotion and sharing/experiencing 
emotion. The questionnaire requires an evaluation based on a Likert 5-point scale, on which a “1” represented 
“strongly disagree” and a “5” represented “strongly agree,” to indicate to what extent each item described the 
person. It has a good reliability; we verified it through calculating the internal consistency coefficients alpha 
Cronbach ( 0.93).  
Scales of Psychological Well-Being (Ryff) (Ryff & Keyes, 1995) comprise six 14-item scales of psychological 
well-being constructed to measure the dimensions of autonomy, environmental mastery, personal growth, positive 
relations with others, purpose in life, and self-acceptance.  Participants respond using a six-point format:  strongly 
disagree (1), moderately disagree (2), slightly disagree (3), slightly agree (4), moderately agree (5), strongly agree 
50   Aurora Adina Colomeischi /  Procedia - Social and Behavioral Sciences  190 ( 2015 )  48 – 53 
(6).  Internal consistency (alpha) coefficient is 0.95. 
Generalized Expectancy for Success Scale (GESS) is developed by Fibel, and Hale, (Corcoran, Fisher, 2000) to 
measure the locus of control of success. The GESS is a 30-item measure that assesses the generalized expectancy of 
being successful. The construct is defined as the belief that in most situations one is able to obtain desired goals. The 
instrument is measuring three aspects of generalized expectancy: general efficacy (GE) (internal consistency alpha / 
0.77), long range career oriented expectancy (LRCOE - alpha coefficient – 0.72) and personal problem solving 
(PPS- alpha – 0.54). The overall internal consistency is 0.87. 
2.4. Procedure 
The study was conducted in 2012, and the participants were teachers and people with other professions from 
different counties in north-east region of Romania. There were assured the confidentiality of the answers for all 
participants. 
2.5. Variables 
Independent variables: gender, age, didactic experience level (years), Emotional intelligence, General Expectancy 
for Success 
Dependent variables: Wellbeing 
2.1. Results 
Hypothesis 1. There are differences between participants’ levels of emotional intelligence, wellbeing and 
generalized expectancy for success (GES) in terms of gender, environment and profession. 
 
In order to verify this hypothesis we have applied the Independent Samples T- test, having as dependent variable the 
adults Emotional Intelligence, Wellbeing and GES and as independent variables the gender, with two groups (men 
and women), the environment, with two groups (urban, rural) and the variable profession (with two groups didactic 
profession and non-didactic). The results show no significant means difference in terms of gender. 
In terms of environment there are significant differences for wellbeing and emotional intelligence such as people 
from urban area are more emotional intelligent than those from rural area and also, people from urban area 
experience a higher level of wellbeing than the people from rural area. 
In terms of profession there are significant differences for the three variables measured such as the teachers, the 
people with didactic profession are more emotional intelligent, experience higher level of wellbeing and they have a 
higher level of generalized expectancy for success comparing with people who are not teachers, who are working in 
different areas but education. 
 The results are presented in the following table. 
Table 1.Independent Sample T test results for the mean comparison of Emotional Intelligence, Wellbeing  and GES variables in terms of 
environment and profession 
Variable Mean  Standard deviation T test results 
Emotional Intelligence    t (261) = 2,508 
 p = 0.013 
                                   urban 158.99 20.92 
                                  rural 152.31 20.98 
Wellbeing                               t(231) = 2.240, 
p=0.026 
                               urban 374.74 47.40 
                                rural 360.04 48.65 
Emotional Intelligence 
                          Didactic profession 
 
157.79 
 
20.42 
t(255)=3.043 
p=0.003 
                         Non -didactic profession 149.69 21.79 
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Wellbeing 
                          Didactic profession 
 
373.77 
 
49.08 
t(229)=3.392 
p=0.001 
                         Non -didactic profession 352.42 44.49 
GES 
                          Didactic profession 
 
116.68 
 
14.98 
t(256)=2.766 
p=0.006 
                         Non -didactic profession 111.16 17.01 
 
Hypothesis 2. There is a positive correlation between the emotional intelligence, the wellbeing and the generalized 
expectancy for success 
 
In order to verify this hypothesis we have calculated the Pearson correlation. The results show a good correlation 
between the emotional intelligence, wellbeing and generalized expectancy for success. This enables us to say that 
the people with a high level of emotional intelligence have a high level of wellbeing and also a high level of 
generalized expectancy for success. 
 
Table 2 Correlation between the variables Emotional Intelligence, Wellbeing, Generalized Expectancy for Success (p<0.01) 
 Emotional 
intelligence 
Wellbeing GES 
Emotional intelligence   - .622** .586** 
Wellbeing    - .692** 
GES     - 
 
Hypothesis 3. The wellbeing is influenced by Emotional intelligence and General Expectancy of Success 
 
We tried to verify if and on what extent some variables such as emotional intelligence and GES explain the 
wellbeing. We applied the multiple linear regression using two models: one includes only the emotional intelligence, 
the second comprises emotional intelligence and GES. 
The results show that the Model 2 explains better the wellbeing (emotional intelligence together with GES) and the 
two variables have a significant contribution. So the person with high level of emotional intelligence and 
generalized expectancy for success will experience high level of wellbeing. For the Model 2, Adjusted R Square 
=0.537 and this means that this model explain 53% of the variance of wellbeing. In the same time the highest 
explanatory weight belongs to the GES which is followed by Emotional intelligence. 
 
Model R R Square Adjusted R 
Square 
Std. Error of the 
Estimate 
R Square 
Change 
1 .632a .399 .396 38.73098 .399 
2 .736b .542 .537 33.90642 .143 
 
Table 3. Descriptive Indicators and correlation matrix for the variables enclosed into the regression models 
 
Variable M SD 1 WB 2 EI 3 GES 
1.Wellbeing 365.95 49.84 - .632* .685* 
2. Emotional Intelligence 155.24 21.86 - - .610* 
3. GES 116.62 16.08 - - - 
R2 = 0.39 for the Model1 and R2 = 0.53 for the Model 2 
 
 
 
 
52   Aurora Adina Colomeischi /  Procedia - Social and Behavioral Sciences  190 ( 2015 )  48 – 53 
 
Table 4. The results of regression analyse regarding the explanation of the Wellbeing based on the EI and GES 
Variables B SE B β 
Model 1 
Emotional Intelligence 
 
1.44 
 
0.12 
 
0.63* 
Model 2 
Emotional Intelligence 
Generalized Expectancy for 
Success 
 
0.77 
1.47 
 
0.14 
0.19 
 
0.34* 
0.47* 
    
*p<0.01, R2 = 0.39 for the Model1 and R2 = 0.53 for the Model 2 
 
2.2. Discussions 
The results show an image regarding the wellbeing state of the people in terms of their environment and 
profession. We have tried to figure out differences between teaching profession and non-didactic profession and we 
obtained interesting results showing that teachers experience higher levels of wellbeing and also they have higher 
levels of emotional intelligence and generalized expectancies for success. This fact enables us to assume that even if 
the teaching profession is exposed to stress and burnout phenomena, there are other factors which assure better 
wellbeing. This result is consistent with other research results (Di Fabio&Palazzeschi, 2008; Hue, 2008; Ignat, 2010) 
and it is very important for Romanian reality where the teaching profession has a decreasing social valorization. It 
would be interesting to develop further researches in order to find out the specific internal factors which bring out 
wellbeing of teachers. Another interesting result show significant differences between people who lives in urban and 
rural areas, so that the urban people experience higher level of wellbeing in comparison with people from rural area. 
We explain these results through the poor access to the resources of the people from rural area, and also we propose 
further research in order to find out the specific differences in terms of wellbeing components. 
We have tried to figure out the determinants of wellbeing and we proposed an analysis of two models. The results 
showed a better prediction given by emotional intelligence and generalized expectancy for success, which means 
that wellbeing, is better explained by these two variables in comparison with only one variable: emotional 
intelligence. So, wellbeing is not related only with personal characteristics such as emotional traits, but also with 
their concept of personal skills such as problem solving. This result could have implication upon the development of 
skills in order to raise the level of wellbeing. 
 
3. Conclusions 
We could conclude that a good emotional intelligence and a high level of generalized expectancy for success 
contribute to the high level of wellbeing. 
We showed that there are differences in terms of environment and profession regarding the people wellbeing, 
emotional intelligence and GES. IT is important the result regarding the wellbeing and emotional intelligence and 
GES of teachers in comparison with other professionals. 
We obtained that the combination from emotional intelligence and generalized expectancy for success explain in a 
better way the wellbeing. 
In order to raise the level of the wellbeing it could be possible to enable people to be more emotional intelligent and 
to be more confident in their capacity of personal problem solving. So, if we propose programs for emotional 
intelligence development and also trainings for learning solving problems the people could raise their wellbeing 
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